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Revisite

sk teachers what they strug
gle with most in their whole
ldl._._f.l;i!.fr classrooms, and
spefling is sure to come up
Should spelling actually be
taught? How much dire

instruction do children need?

Is invented six lling really a PoOwCT ful tool for
language learning—or can it be overused?
These are just some of the questions that
teacher, author, and whole language expert
Regie Routman regularly helps teachers
address. And so, when planning this issue’s
special focus on language arts. it only
seemed logical to ask her for advice
Regie did us one better by agreeing to
write an article on invented spelling, exclu-
sively for our readers. Her simple sugges
lons are sure to help vou clear a path toward

better spelling in vour classroom

page 40. As |im readily admits, it took years

tor him to develop his successful approach

teaching spelling. We think you'll find inspira-
tion and support in his story

;000 Rowtman in conference with a third grader at Lomond
Elementary School in Shaker Holghts, Ohio,
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Thngses and Abuses
Invented Spellin

By REGIE ROUTMAN

Invented spelling does not mean “anything goes,”
says teacher, author, and nationally recognized expert
on whole language Regie Routman.

In this article, she shows how you can get the best

results from invented spelling in vour own classroom.
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Regie Routman modals conferencing for third-grade toachar Dana Bulan. Reoglo prefars to write conference notes on Post-it
notes, which she later gives to the student. This simple technigue keeps the child's draft clean of teacher markings.
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nvenled spelling has gotten a
bad name in many class-
rooms-—mainly, [ think,
because of certain misconcep-
tions surrounding its use.
loo many well-intentioned
teachers have been operating
under the assumption that in
a whole language classroom, they are
nul allowed to interfere with children's
writing. As a result, students may be
writing tnore and writing more often,
but much of their work is illegible,
sloppy, and filled with misspellingrs of
basic words, Teachers are growing
increasingly frustrated, while some
parests have heen left 1o wonder if we
are Ieaching spelling ar all. How did all
this happen?®
In the carly stages of the whole lan
guage movernent, as cducators and
parcats were beginning to understand
the developmental nature of all lan-
wruage leaming, many believed that
kids would learn to spell through
immersion in reading and writing with
lots of opportunitics for practice and
experinentation. As with reading, this
approach worked fine for some kids—
but not for all, Many students still
necded strategies o be made explicit
for them, When teachers didn’t contin-
nally model reading and writing
processes, provide lots of opportunities
lor guided practice, and help kids dis-
cover and notice features of words,
some kids had trouble with reading
and spelling despite the use of real kit-
erature and the writing process
As I see it, invented spelling was
never meant to be “anything gocs.” Its
purpose was 1o free kids up 1o write. In
a class of 25 to 30 students, children
who are dependent on the teacher 10
spell every word correctly are unable to
froely express themscives. Invented
spelling (and with it, the teacher say-
ing. “Do the best you can. That's fine
for now. Spell it like it sounds.”) allows

REG'- ROUTMAN & a lasguage ots resource
feacher in the Shaker Heighis, Ohse, City
School District. She is the axthor of
Transitions: From Liserature to Literacy
Heimemann, Portsmonth, New HHampshire,
1985 and Imatations: Changing 8s Teachers
s Learners K12 (Heinemann, 199]1)
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kids to concentrate
on thelr messages
without overconcern
for correctness.
That has allowed
oven Kindergarten
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kids accountable for
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basic standards so
they can take pride
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in their work. Even
in daily journal writ-
ing. we should have
expectations such as
legible handwritng,
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skipping every other
line (at least for pri-
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mary grade chil
dren), spelling high.
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frequency words
correctly, and
rereading 1o check
for meaning, spefling, and punctuation
When I am in a classroom in which
writingg Jooks a mess and the teacher
accepts all invented spellings (even
basic words), the studentx vsually do
not take writing seriously, The gowd
news, of course, is that it doesn’t have
to be this way. It is possible o teach
spelling and still remain true 1o the phi-
losophy of whole Eangruage. The follow
ing strutegics and ideas may help vou
rethink your use of invented spelling.

Use Core Word Lists
Invented spelling recognizes that leam-
ing w spell, like keaming to talk, is
tevelopmental, Children are nol expect-
ed to get it right immediately.
Promotion of invented spelling recog
nizes and respects that language devel
ops gradually and that learners need
lots of time and peactioe 10 take risks,
make mistakes, and do plenty of read
ing and writing

Al the same time, while it is unrealis-
tic to expect a first grader to spell all
words correctly. it is realistic w expect
some¢ words to be spelled correctly alf
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grade class In which chisdren
write daily, expectations are high,
and spelling strategios are taught
In context of reading and writing.

t is possible to
teach spelling and
still remain true to
the philosophy of
whole language.
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Regie saved all of her
drafts of this article for
Insrnucron and Brought
them to school so kids
could see the many
stages that precede a
published piece
of writing.

time they keave cach grade.
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include words culled fire ir students

0y wriling m acdstion to @

NOCK, IROnEs, e e our schood

i other com mon words such as

Don't Accept Sloppy Drafts

I place the same expectations on children
A8 wrilers that | piace on myself as

writer. | would a colleague t
y iy writing draft without first
il form nd Lh:
ard spelling. and

Nness. Out of respect for the reade

ever expet

SINE SUre N1 wWas in

ncludes legibility, stan

om 1 want 10 focus on the content of th

eve, | make sure the draft is easily read

ablc e should expect no Jess lrom our

s l»'|.|.
{hat's one

the term “slopoy coov™ to rofer to a draft

FEason winy I no I‘IY!,_’ T Uus

Some students have taken the lerm oo
lite It el 1 “slopov ._'1.r."' as an inve

Lalion to turn i messy work witl me

the paper and
hng and punctuas

. the paper must be legible, eve

draft: that is. the writer mus

read it casaly, which brings m

& Nnexl iralegy

Make Conferences Count
|08 1y, T was y tl [ * oo
dunng writing workshop, modeling con-

£

erencing for the teacher. This teacher

was exhausted by conferencing becauss

she was assuming most of the responss

uility for improving her students’ writing
s Conier-

el I began as | always do. "How can |

help you? What would you like out of this

Lo L
conierence

When Damien came up for hi

"Spelling,” he said without hesitation

“T want to work on my spelling.” (His

wul .1|'.’~x||". losd me he was Lthe

poorest writer in the classroom.)

sually, in a irst conference on 2

pmiece of writing. students want feedback
n conteat. They migh

like, “I want to know if the beginning

brangs the reads n," or "l want i MW

sity somethir 2

if there are any confusing parts,” Bat
rested s i

Damicn was oaly int

his spelling

cad me your picce.” | said. while |
red o myself w he could possi-

bly read it [t was a mess—illegible, very

fow letters in IV Wi 8, DO puUnctun
ton. He began and stumbled along
When he came e » '||<"-'-'..'-' he
had written only p¢



dent slowly. What sound do you hear
afler the p? Good. That's right. Now what
do you hear next? Say it slowly.”

With continued modeling and ques-
tioning, Damien was able (o write “prsd-
L Now we could both read it easily. [
told Damien [ would be glad 10 help him
with his -;If"ll‘.l.' but Grst he seeded o go
back to his seat, reread, and make sure
his spelling was his reasonable best and
that he had punctuation at the end of his
senlences. bven though he was a poor
speller, not enough had been expected of
him. He knew his teacher would comrect
his misspellings, 50 there wis no need for
him 10 put forth his best effor

After the confervnce, s teacher wis
rebieved, “l thought | had todo it all. It
would have takes me 30 minutes to go
(hrough his picoe, and then I woulda
have seen any other students. | see that by
placing the responsibility on Damien, [ will
be able to help hin mors effectively and

have more tme for other conferences.”

Don’'t Be Afraid

To Teach Spelling

While whole lnnguage teachers may
choose not to teach spelling formally as a
separale subject, they do teach spelling,
[hey expect their students 1o spell high
frequency words correctly. to utilize reli-
rules and patterns, and 1o apply
spelling strategies in their daily writing.
A classroom environment that encour
ages children to be rood spellers
provides:

¢ lots of opportunities to write and

talk about words

@ lots of opportunities to read and

talk about words

¢ lots of spelling references for children
(wall charts, personal dictionaries, other
children 1o talk 10, clussroom dictionar-
ie<, print around the classroon
walls, and so on);

¢ daily writing time, usually a5 part of
writing workshop or journal writing

¢ = posted core list of words that chil
dren and parents know muss be spelled
correctly;

# lots of mini-lcssons to see word pat-
terns, develop rubes, notice umesun
features of words (these lessons arise
trom what the teacher
children need)

¢ lots of playing around with language

able

1, word

tices the
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and noticing special fentures of words, for
example, noticing aad commenting on

surprising letters found in a word; and
@ opportunitics to share and publish

wTiting

Underlying all of this is a teacher
whosc philosophy of how children Jeam

place the

same expectations

1o spell is consistent with the principles of

lznguage leaming, and

time to effectively comimunicate the

who takes the

on children as

rescarch on leaming 10 spell Lo parents

Strive for Balance

Several vears ago, most of the K-4 huild
ngs 0 our schoal district wsed 2 common
writing promgit in an attempt to get a han-

dle on what constituted “good” writing

writers that

I place on myself

across the grades, In an informal look

the invented spelling of students in
oliced that by the begin-

grades 1-4, 1+

as a writer.

ning of fourth grade. almost all students
were spe “.lxg acore ol '.i,lh reguency

words correctly. The

nessage & clear

While students should use invented

spelling frecly during the primary years,

we need 10 expect m

We need 10 sirive
for a batance. By over-
attending to spelling,
students may feel wo
constrained 1o wrile
But by accepting all
spelling. even when
we know the student
can do better, we give

the message that

mportant,

[ believe that every
thing in writing mat-
ers, Of course, we
want 1o emphasize
content first, bul
spelling, handwriting
and geaeral legibility
are also important.
We noed to Jet our
sudems and their
parents know that
andd Keep our expects-
tions for students
reasonable and hi,‘.’h
Inventad spelling is 2
mirveious Loog, &y
\.'If." a5 we use it

apprupriately

st words to be
spelled correctly as they get older

Your
Chance
To Win!

Here's your
chance to win a
set of Regie Routman's books,

Transitions and Invitations. Just print
your name, address, and telephone
number on a postcard and send it to
insmructon, Dept. RR, 730 Broadway,
New York, NY 10003. Aiso tell us what
you find most difficult about whole
language teaching. Five winners will be
selected at random.

Deadline for entries Is May 30, 1993.



